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Abstract— Teachers open the path for greater involvement and lifetime literacy skills by arming students 

with deliberate strategies. This quasi-experimental study investigated the effectiveness of a researcher-

made reading drill booklet in enhancing the oral reading fluency of Grade 7 students at Bagumbayan 

National High School during the 2024–2025 school year. Forty students were selected to participate in a 

one-group pre-test-post-test design, utilizing Reader’s Theater and Choral Reading strategies as part of 

their communication arts presentation. The intervention consisted of daily ten-minute reading drills over 

two months to enhance oral reading fluency, word production per minute (WPM), and pronunciation. Pre-

test results indicated low fluency levels, with mean WPM and pronunciation scores falling below grade-

level expectations. Following the intervention, significant improvements were observed: WPM and 

pronunciation scores increased substantially, as confirmed by paired t-tests where t-statistics far exceeded 

the critical t-tab value. Reader’s Theater and Choral Reading contributed to these gains, with the greatest 

improvements noted in expressive and audible reading. However, some collaborative aspects, such as turn-

taking, remained moderate. The findings demonstrate that structured, researcher-made reading drills 

effectively enhance key aspects of oral reading fluency, particularly accuracy and expression. It is 

recommended that such materials be integrated into regular instruction and supplemented with additional 

activities to further develop reading speed and collaborative skills. 

Keywords— reading drill booklet, oral reading fluency, reader’s theater, choral reading, communication 

arts presentations. 

 

I. INTRODUCTION 

By employing reading methods in the classroom, 

passive reading becomes an active discovery, sparking 

students' comprehension and critical thinking. Teachers 

arm students with deliberate strategies to open the path for 

greater involvement and lifetime literacy skills. Reading 

fluency is a foundation of literacy and academic 

achievement, enabling students to access, comprehend, 

and communicate information effectively. Oral Reading 

Fluency (ORF)-the ability to read text aloud with 

accuracy, speed, and expression- plays a pivotal role in 

this process, particularly for students in the early stages of 

literacy development or for those learning English as a 

second language (Kim & Wagner, 2015). 

Research underscores that regular, structured oral 

reading practice is vital for developing fluency (Rasinski, 

2003; Gedik & Akyol, 2022). Strategies such as choral 

reading and reader’s theater have been shown to provide 

meaningful, repeated exposure to text, promote 

collaborative learning, and reduce performance anxiety.  

Despite the recognized importance of fluency, many 

students, especially at the secondary level, continue to 

struggle with oral reading. Observations among Grade 7 

learners at Bagumbayan National High School (BNHS) 
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reveal that students often read slowly, hesitantly, or with 

limited expression during communication arts 

presentations. This hesitancy can be attributed to factors 

such as shyness, lack of confidence, and insufficient 

practice, which, in turn, hinder their participation and 

academic performance (Kalutskaya et al., 2015). The 

researcher-made reading drill booklet, which integrates 

choral reading and reader’s theater strategies, is designed 

to offer such input through carefully sequenced and 

contextually relevant materials. By incorporating 

International Phonetic Alphabet (IPA)-based drills, the 

booklet further addresses pronunciation a key component 

of oral reading fluency while supporting students in 

developing confidence and competence in communication 

arts presentations. 

This study addressed the following sub-questions: (1) 

What is the level of acceptability of the Researcher-made 

reading drill booklet in terms of content, mechanics, 

relevance and objectives; (2) What is the level of the 

students’ oral reading fluency in the pre-test and post-test 

in terms of reader’s theater and choral reading? (3) What is 

the oral reading fluency level of the students in the pre-test 

and post-test in terms of words per minute and 

pronunciation? and (4) Is there a significant difference in 

the students' oral reading fluency in their pre-test and post-

test? 

 

II. METHODS 

2.1 Research Design 

This study employed a quasi-experimental research 

design using a one-group pre-test-post-test approach to 

examine the effect of the Researcher-Made Reading Drill 

Booklet on the oral reading fluency of Grade Seven 

students in communication arts presentations at 

Bagumbayan National High School during the 2024–2025 

school year. The booklet included Reader’s Theater and 

Choral Reading drills to enhance reading fluency. In this 

design, the same group of students was assessed on their 

oral reading fluency before (pre-test) and after (post-test) 

the intervention, allowing for the evaluation of changes 

attributable to the booklet (Jhangiani et al., 2022).  

2.2. Research Participants 

This study selected one section of Grade 7 students 

from Bagumbayan National High School as respondents to 

investigate the effect of the Researcher-Made Reading 

Drill Booklet on oral reading fluency. The selection was 

purposive, focusing on students who demonstrated 

challenges in oral reading fluency, as observed during 

communication arts presentations where many read 

slowly, hesitantly, or with limited expression. This 

targeted selection aligns with best practices in educational 

research, where participants are chosen based on specific 

characteristics relevant to the study’s objectives to ensure 

meaningful and applicable results (Creswell & Creswell, 

2018). Selecting only one section also allowed for 

manageable intervention delivery and close monitoring, 

thereby enhancing the reliability of the findings. 

2.3. Sampling Technique 

The study employed purposive sampling to select one 

section of forty (40) Grade 7 students from Bagumbayan 

National High School as respondents. This non-probability 

sampling technique was chosen because it allows for the 

deliberate selection of participants who possess specific 

characteristics relevant to the research objectives —in this 

case, students enrolled in the targeted communication arts 

class and accessible for both pre-test and post-test 

assessments. Purposive sampling is particularly 

appropriate when the research aims to explore the effects 

of an intervention within a clearly defined group, ensuring 

that the sample is directly aligned with the study’s focus 

and practical constraints (Robinson, 2014; Palinkas et al., 

2015). By selecting a single intact class, the researcher 

ensured manageable intervention delivery and consistent 

monitoring, enhancing the study’s internal validity (Etikan, 

Musa, & Alkassim, 2016). 

2.4. Research Instrument 

The data gathering instruments used in this study 

included the Researcher-Made Reading Drill Booklet, pre-

test and post-test questionnaires, and rubrics for assessing 

oral reading fluency through Reader’s Theater and Choral 

Reading. These instruments were rigorously validated by a 

panel of experts comprising school principals, master 

teachers, and English subject teachers in the study area. 

The validation process ensured that the booklet and 

assessment tools were appropriate, clear, and effective in 

measuring oral reading fluency in terms of several words 

per minute and pronunciation. This expert validation aligns 

with established practices in educational research, 

enhancing the content validity and reliability of research 

instruments (Navia, 2015). 

The pre-test and post-test questionnaires and the 

rubrics used for evaluating oral reading fluency in 

Reader’s Theater and Choral Reading underwent the same 

validation process to confirm their suitability for 

accurately capturing students’ reading performance before 

and after the intervention. The involvement of multiple 

validators with expertise in English instruction and 

program supervision provided a comprehensive review, 

ensuring the instruments’ alignment with curricular goals 

and practical classroom application. Such thorough 

validation is crucial for establishing the credibility of the 

data and supporting the study’s internal validity (Creswell 

& Creswell, 2018; Navia, 2015). 
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2.5. Data Gathering Procedure 

With the approval of the Schools Division 

Superintendent of Sultan Kudarat, the study was conducted 

at the public secondary school. After this, the researcher 

asked permission from her principal to use one section of 

the Grade 7 English class as study respondents. To 

determine the respondents' level of oral reading fluency, 

the researcher conducted a pre-test using a reading 

selection for choral reading and reader’s theater with 

rubrics, along with a set of one hundred words to assess 

how many words they read and pronounced correctly 

within a minute, as outlined in the booklet. 

After this, the researcher distributed the reading 

drill booklet that they had created to the respondents, 

which was used during English class. The material was 

used for oral reading fluency practice for 10 minutes daily 

over two months. The respondents were briefed thoroughly 

on the purpose of the study. After two months of using the 

material, a post-test was conducted using the same 

material as in the pre-test to see if there was an 

improvement in their scores. Accomplished forms and data 

were collected, the results of which were analyzed and 

interpreted. 

2.6. Data Analysis Method 

The researcher employed descriptive and 

inferential statistical tools to ensure accurate interpretation 

of the results. To determine the level of acceptability of the 

researcher-made reading drill booklet, the mean and 

standard deviation were calculated, which effectively 

summarize the central tendency and variability of the 

responses (Hudson et al., 2020). Furthermore, the paired 

dependent t-test was utilized to examine whether there was 

a statistically significant difference between the pre-test 

and post-test scores of the respondents’ oral reading 

fluency. This test was appropriate for comparing the 

means of two related groups, such as measurements taken 

before and after an intervention, allowing the researcher to 

assess the effectiveness of the reading drill booklet in 

improving oral reading fluency (Velchik, 2019; Hudson et 

al., 2020). 

 

III. RESULTS AND DISCUSSION 

This section presents the data, which are presented 

in a tabular form, along with their interpretations and 

analyses. 

 

 

 

 

 

Table 1. Level of Acceptability of the Researcher-Made 

Reading Drill Booklet in Terms of Content 

Indicators Mean SD Verbal 

Description 

1. It answers the objectives 

of the course. 

4.20 0.45 Highly 

Acceptable 

2. It can develop students’ 

desirable values. 

4.20 0.45 Highly 

Acceptable 

3. It can transmit the 

learning to the students. 

4.00 0.71 Moderately 

Acceptable 

4. It can widen desired 

knowledge, attitude and 

skills.  

3.80 0.45 Moderately 

Acceptable 

5. It can promote 

independence. 

4.40 0.55 Highly 

Acceptable 

6. It can develop 

cooperation within the 

group. 

4.20 0.84 Highly 

Acceptable 

7. The content of the 

booklet is relevant to 

the students. 

4.00 0.00 Moderately 

Acceptable 

8. The booklet allows the 

students to perform the 

activities without the 

supervision of the 

teacher. 

4.00 0.00 Moderately 

Acceptable 

9. The learning activities 

are within the 

capability of the 

students. 

4.20 0.45 Highly 

Acceptable 

10. The booklet provides 

sufficient examples. 

4.40 0.55 Highly 

Acceptable 

Mean 4.14 0.30 Moderately 

Acceptable 

 

Table 1 presents the level of acceptability of the 

Researcher-made Reading Drills Booklet regarding 

content. The results showed that the booklet was highly 

acceptable in several indicators, including answering 

course objectives (M=4.20, SD=0.45), developing 

desirable values (M=4.20, SD=0.45), promoting 

independence (M=4.40, SD=0.55), developing cooperation 

within groups (M=4.20, SD=0.84), and providing activities 

within students' capabilities (M = 4.20, SD = 0.45).  

Additionally, the booklet was deemed highly 

acceptable in providing sufficient examples (M=4.40, 
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SD=0.55). However, they were considered moderately 

acceptable in transmitting learning to students (M=4.00, 

SD=0.71), widening knowledge, attitude, and skills 

(M=3.80, SD=0.45), being relevant to students (M=4.00, 

SD=0.00,) and in allowing students to perform the 

activities without the teacher’s supervision (M=4.00, 

SD=0.00). The mean acceptability score was 4.14, 

indicating a moderately acceptable level across all 

indicators. 

The findings on the level of acceptability of the 

booklet in terms of content are consistent with recent 

studies that highlight the effectiveness of structured 

reading interventions. Marciano (2023) found that 

interactive reading exercises significantly improve 

comprehension and promote independence and 

cooperation among students, aligning with highly 

acceptable indicators such as meeting course objectives 

and fostering group cooperation. Wang et al. (2021) 

demonstrated that employing diverse reading strategies has 

a positive impact on students’ knowledge, attitudes, and 

skills, supporting the moderately acceptable ratings related 

to expanding knowledge and facilitating learning. 

Furthermore, Boulay et al. (2015) reported that adolescent 

reading programs incorporating strategic drills enhance 

reading achievement and relevance for students, which 

aligns with the acceptability of drills in developing 

desirable values and relevance. These findings are 

theoretically supported by constructivist learning theory, 

which emphasizes active engagement and knowledge 

construction; metacognitive theory, which underlines the 

role of strategy use in comprehension; and social learning 

theory, which highlights the importance of cooperative 

learning in educational settings. 

Table 2 presents the acceptability of the booklet 

regarding mechanics. The results showed that the drills 

were highly acceptable in areas such as readability with 

appropriate margins (M = 4.20), technical presentation (M 

= 4.60), font size and spacing (M = 4.20), logical content 

(M = 4.20), and accuracy of data (M = 4.20). However, 

aspects like illustrations (M = 3.80), sequence from simple 

to complex (M = 3.80), and meeting basic learning 

coverage (M = 4.00) were deemed moderately acceptable. 

Table 2. Level of Acceptability of the Researcher-Made 

Reading Drill Booklet in Terms of Mechanics 

Indicators Mean SD 
Verbal 

Description 

1. The prints of the booklet 

are readable with 

appropriate margins. 

4.20 0.45 
Highly 

Acceptable 

2. The booklet is presented 

in a technically 
4.60 0.55 

Highly 

Acceptable 

appropriate manner. 

3. The booklet meets the 

coverage for the basic 

learning in reading.  

4.00 1.00 
Moderately 

Acceptable 

4. Illustrations in the 

booklet are clearly 

presented. 

3.80 0.45 
Moderately 

Acceptable 

5. The spacing and font size 

are ideal. 
4.20 0.84 

Highly 

Acceptable 

6. Instructions are clear and 

easy to understand. 
4.00 0.00 

Moderately 

Acceptable 

7. The sequence is from 

simple to complex. 
3.80 0.45 

Moderately 

Acceptable 

8. The message is easy to 

comprehend. 
4.00 0.71 

Moderately 

Acceptable 

9. The content is logical or 

reasonable. 
4.20 0.45 

Highly 

Acceptable 

10. The data are correct and 

accurate. 
4.20 0.45 

Highly 

Acceptable 

Mean 4.10 0.34 
Moderately 

Acceptable 

  

For instance, a meta-analysis by Graham et al. 

(2017) highlighted that literacy programs balancing 

reading and writing mechanics significantly improve 

students’ reading outcomes, underscoring the value of 

clear presentation and accurate content in instructional 

booklets. Similarly, Ocampo (2018) demonstrated that 

differentiated instruction, which includes attention to the 

technical and mechanical aspects of reading materials, 

significantly improves reading comprehension among 

senior high school students, supporting the acceptability of 

drills with clear instructions and logical sequencing. 

Additionally, research by Jefferson et al. (2021) on paired 

reading interventions found that materials with clear, 

readable text and appropriate progression from simple to 

complex content enhance fluency and comprehension, 

aligning with the moderately acceptable ratings for 

sequence and message clarity in the current study.  

The theoretical frameworks underpinning these 

findings include Cognitive Load Theory, which posits that 

clear, well-organized materials reduce extraneous 

cognitive load and facilitate learning; Constructivist 

Theory, which supports scaffolding learning from simple 

to complex; and Metacognitive Theory, which emphasizes 

the role of clear instructions and logical content in 

enabling learners to monitor and regulate their 

comprehension effectively.  
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Table 3 presents the level of acceptability of 

reading drills under different reading strategies regarding 

relevance. The results showed that the booklet was highly 

acceptable in indicators such as the relevance of the 

booklet’s content to the subject (M=4.40), enabling 

students to study independently at home (M=4.40), and 

appropriateness of activities to students' needs (M=4.40). 

Table 3. Level of Acceptability of the Researcher-Made 

Reading Drill Booklet in Terms of Relevance 

Indicators Mean SD 
Verbal 

Description 

1. The booklet supplements 

the textbook. 
4.00 0.00 

Moderately 

Acceptable 

2. The use of booklet allows 

the students to work 

independently. 

4.00 1.00 
Moderately 

Acceptable 

3. The contents of the 

booklet are relevant to the 

subject. 

4.40 0.55 

Highly 

Acceptable 

4. The students can 

learn/study the topic even 

at home. 

4.40 0.55 

Highly 

Acceptable 

5. The booklet’s activities 

are appropriate and 

relevant to the students’ 

needs. 

4.40 0.55 
Highly 

Acceptable 

6. The booklet provides 

evidences of effectiveness 

through pre-test and post-

test. 

3.80 0.45 
Moderately 

Acceptable 

7. The learning tasks are 

related to the expected 

content and skills to be 

developed.  

3.60 0.55 
Moderately 

Acceptable 

8. The booklet is suitable 

for individual use.  
4.20 0.45 

Highly 

Acceptable 

9. The booklet topics are 

attuned to the interest and 

urgent needs. 

3.60 0.55 
Moderately 

Acceptable 

10. The booklet is 

appropriate for teaching 

reading to students. 

4.20 0.45 
Highly 

Acceptable 

Mean 4.06 0.34 
Moderately 

Acceptable 

 

The booklet’s suitability for individual use and its 

appropriateness for teaching reading were also 

deemed highly acceptable (M=4.20 for both). However, 

aspects like supplementing textbooks and providing 

evidence of effectiveness were considered moderately 

acceptable.  

The results in Table 3 indicate that the reading 

drills are moderately to highly acceptable in terms of 

relevance, particularly in aligning with the subject, 

supporting independent study, and meeting students’ 

needs. This aligns with recent studies emphasizing student-

centered materials in reading comprehension. Alqahtani 

(2020) found that activities tailored to students’ interests 

boost engagement and understanding, while Gorsuch et al. 

(2015) highlighted that repeated reading and strategic text 

engagement improve fluency and support independent 

learning. Swan (2015) also noted that combining effective 

strategies with relevant content enhances comprehension 

and motivation. These findings are supported by 

Constructivist Theory, which emphasizes the connection 

of new knowledge to prior experience; Self-Determination 

Theory, which highlights autonomy and relevance; and 

Cognitive Load Theory, which advocates for the 

appropriate challenge of materials. Together, these theories 

explain the importance of relevance in the acceptability 

and effectiveness of reading drills. 

Table 4. Level of Acceptability of the Researcher-Made 

Reading Drill Booklet in Terms of Objectives 

Indicators Mean SD 
Verbal 

Description 

1. The objectives are 

precise and specific. 
4.80 0.45 

Highly 

Acceptable 

2. The objectives are 

attainable. 
4.20 0.45 

Highly 

Acceptable 

3. The objectives are clearly 

stated and easy to 

understand. 

4.60 0.55 

Highly 

Acceptable 

4. The objectives cover the 

whole scope of the skills 

or competencies to be 

acquired.  

4.80 0.45 

Highly 

Acceptable 

5. The objectives allow the 

students to develop 

critical thinking. 

4.80 0.45 
Highly 

Acceptable 

Mean 4.64 0.26 
Highly 

Acceptable 

 

Table 4 presents the level of acceptability of 

reading drills under different reading strategies, regarding 

objectives, and reveals a high level of acceptability. The 

objectives were found to be highly acceptable in being 

precise and specific (M = 4.80), attainable (M = 4.20), 

clearly stated and easy to understand (M = 4.60), covering, 
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the scope of skills to be acquired (M = 4.80), and allowing 

students to develop critical thinking (M =4.80). This aligns 

with research emphasizing the importance of well-defined 

objectives in educational settings, as they guide the 

learning process and enhance student engagement 

(Estremera, 2017).  

The results in Table 4 show that the reading 

drills’ objectives are highly acceptable, being precise, 

attainable, clear, comprehensive, and promoting critical 

thinking. This aligns with recent studies highlighting the 

importance of well-defined objectives in improving 

student engagement and reading comprehension. DeBruin-

Parecki et al. (2015) emphasized that clear objectives 

foster independent reading of complex texts, while Ismail 

et al. (2015) noted that explicit, attainable goals guide 

learners’ focus and strategy use. Widiati and Cahyono 

(2019) also found that clearly articulated objectives 

enhance skills development through extensive reading. 

These findings are supported by Bloom’s Taxonomy, 

which promotes measurable objectives for higher-order 

thinking; Constructivist Theory, which values active 

engagement through clear goals; and Cognitive Load 

Theory, which stresses well-structured objectives to 

optimize cognitive resources and comprehension. 

Table 5 summarizes the acceptability of the 

Researcher-Made Reading Drill Booklet under different 

reading strategies. The results indicate that while content, 

mechanics, and relevance were deemed moderately 

acceptable with means of 4.14, 4.10, and 4.06, 

respectively, the objectives were highly acceptable with a 

mean of 4.64. This suggests that the objectives of the 

reading drills were well-defined and aligned with 

educational goals, which is crucial for effective learning 

outcomes (Estremera, 2017). 

Table 5. Summary of the Level of Acceptability of the 

Researcher-Made Reading Drill Booklet 

Areas Mean SD 
Verbal 

Description 

1. Content 4.14 0.30 
Moderately 

Acceptable 

2. Mechanics 4.10 0.34 
Moderately 

Acceptable 

3. Relevance 4.06 0.34 
Moderately 

Acceptable 

4. Objectives 4.64 0.26 Highly Acceptable 

Mean 4.24 0.31 Highly Acceptable 

 

The overall mean acceptability score was 4.24, 

indicating a highly acceptable level across all areas. This 

aligns with research emphasizing the importance of well-

structured educational materials in enhancing student 

engagement and performance (Estremera, 2017). 

Moreover, studies on instructional materials have shown 

that when content is relevant and objectives are clear, it 

significantly improves learning outcomes (Protacio, 2019). 

 

The pre-test results in Table 6 reveal that students 

demonstrated low overall oral reading fluency in reader’s 

theater, with an overall mean of 1.88. The indicator with 

the highest mean was "Consistently speaks loudly enough 

for the audience to hear" (M=2.08), while the lowest mean 

was for "Take turns accurately consistently" (M = 1.67), 

both rated as low to very low fluency. Other indicators, 

such as correct word pronunciation, reading with 

expression, and working well with others, also fell within 

the low to very low fluency range, indicating significant 

challenges in oral reading skills prior to intervention. 

Table 6. Pre-Test Result of the Level of Oral Reading 

Fluency in Reader’s Theater 

Indicators Mean SD 
Verbal 

Description 

1. Consistently speaks 

loudly enough for the 

audience to hear. 

2.08 0.14 
Low 

Fluency 

2. Words are pronounced 

correctly and easily 

understood. 

2.00 0.00 
Low 

Fluency 

3. Consistently reads with 

appropriate expression. 
1.92 0.14 

Low 

Fluency 

4. Take turns accurately on 

a consistent basis. 
1.67 0.24 

Very Low 

Fluency 

5. Consistently works well 

with others. 
1.75 0.14 

Very Low 

Fluency 

Overall Mean 1.88 0.06 
Low 

Fluency 

 

These findings are supported by recent literature 

emphasizing the importance of oral reading fluency as a 

key predictor of reading comprehension and overall 

literacy development. For instance, Rasinski et al. (2017) 

emphasized that fluency, encompassing both expression 

and accuracy, is essential for achieving meaningful reading 

and comprehension. Similarly, Young and Rasinski (2019) 

found that Reader’s Theater interventions effectively 

improve oral reading fluency by engaging students in 

repeated, expressive reading practice. Furthermore, 

Mountford (2023) reported that students participating in 

Reader’s Theater showed notable gains in prosody and 

fluency, underscoring the role of collaborative and 
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performance-based reading activities in enhancing oral 

reading skills. 

The theoretical frameworks supporting these 

results include the Automaticity Theory, which posits that 

fluent reading requires automatic word recognition to free 

cognitive resources for comprehension; Vygotsky’s Social 

Constructivist Theory, emphasizing learning through 

social interaction and collaborative activities such as 

Reader’s Theater; and the Prosodic Theory of Reading, 

which highlights the role of expression, phrasing, and 

intonation in fluent oral reading. 

The pre-test results in Table 7 indicate a low level 

of oral reading fluency in choral reading among the 

participants. The indicator with the highest mean score is 

"Consistently speaks loudly enough for the audience to 

hear" (M = 2.17), while the lowest mean is for "Take turns 

accurately consistently" (M = 1.92). Overall, the mean 

score across all indicators is 2.02, which falls under the 

verbal description of low fluency. This suggests that 

students struggle with key aspects of oral reading fluency, 

including pronunciation, expression, turn-taking, and 

cooperation during choral reading. 

Table 7. Pre-Test Result of the Level of Oral Reading 

Fluency in Choral Reading 

Indicators Mean SD 
Verbal 

Description 

1. Consistently speaks 

loudly enough for the 

audience to hear. 

2.17 0.29 
Low 

Fluency 

2. Words are pronounced 

correctly and easily 

understood. 

2.00 0.00 
Low 

Fluency 

3. Consistently reads with 

appropriate expression. 
2.00 0.00 

Low 

Fluency 

4. Take turns accurately on 

a consistent basis. 
1.92 0.14 

Low 

Fluency 

5. Consistently works well 

with others. 
2.00 0.00 

Low 

Fluency 

Overall Mean 2.02 0.07 
Low 

Fluency 

 

These findings are supported by recent literature 

emphasizing students' challenges in developing oral 

reading fluency. Rasinski et al. (2017) emphasize that 

fluency encompasses accuracy, automaticity, and prosody, 

which can impede comprehension and overall reading 

development. Similarly, Valencia et al. (2018) found that 

low fluency scores often correlate with difficulties in 

expressive reading and collaboration during group reading 

activities, which are critical for choral reading success. 

Furthermore, Hudson et al. (2019) emphasize that oral 

reading fluency assessments should consider multiple 

dimensions, such as volume, expression, and pacing, to 

comprehensively understand a student's reading ability, 

thereby reinforcing the multidimensional nature of fluency 

reflected in the low scores observed. 

Table 8. Post-Test Result of the Level of Oral Reading 

Fluency in Reader’s   Theater 

Indicators Mean SD 
Verbal 

Description 

1. Consistently speaks 

loudly enough for the 

audience to hear. 

4.00 0.00 
High 

Fluency 

2. Words are pronounced 

correctly and easily 

understood. 

3.58 0.28 
High 

Fluency 

3. Consistently reads with 

appropriate expression. 
4.00 0.00 

High 

Fluency 

4. Take turns accurately on 

a consistent basis. 
3.08 0.14 

Moderate 

Fluency 

5. Consistently works well 

with others. 
3.17 0.17 

Moderate 

Fluency 

Overall Mean 3.57 0.06 
High 

Fluency 

 

The post-test results in Table 8 indicate an overall 

high level of oral reading fluency among students 

participating in Reader’s Theater, with an overall mean of 

3.57. The highest mean scores were observed in the 

indicators “Consistently speaks loudly enough for the 

audience to hear” and “Consistently reads with appropriate 

expression,” scoring a perfect 4.00, reflecting strong oral 

projection and expressive reading. Conversely, the lowest 

mean was “Take turns accurately and consistently” at 3.08, 

indicating moderate fluency in collaborative reading 

dynamics. Other indicators, such as correct word 

pronunciation (3.58) and working well with others (3.17), 

also showed moderate fluency levels, suggesting areas for 

further development in group coordination and 

pronunciation. 

These findings are supported by recent literature 

highlighting the effectiveness of Reader’s Theater in 

enhancing oral reading fluency and prosody. After 

Reader's Theater interventions, Coyle (2023) reported 

significant gains in students’ expression, volume, and 

overall fluency, emphasizing its role in motivating 

reluctant readers and improving confidence. Similarly, 

Welch (2019) found that Reader’s Theater significantly 

improved accuracy, automaticity, and prosodic reading 

skills among EFL learners, outperforming traditional 
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instruction. Additionally, Lo et al. (2021) demonstrated 

that Reader’s Theater positively impacts reading 

comprehension and fluency by engaging students in 

repeated oral practice with expressive reading, which 

aligns with the current results' high acceptability of 

expressive and loud reading. 

The results in Table 9 indicate that the level of 

oral reading fluency in choral reading is generally high, 

with the highest mean scores observed in the indicators 

“Consistently speaks loudly enough for the audience to 

hear” and “Words are pronounced correctly and easily 

understood,” both with a mean of 4.00, reflecting high 

fluency. The lowest mean scores were found in 

“Consistently reads with appropriate expression” and 

“Consistently works well with others,” both at 3.00, 

indicating moderate fluency. The overall mean score of 

3.42 suggests a high level of oral reading fluency among 

the students participating in the choral reading activity. 

Table 9. Post-Test Result of the Level of Oral Reading 

Fluency in Choral Reading 

Indicators Mean SD 
Verbal 

Description 

1. Consistently speaks 

loudly enough for the 

audience to hear. 

4.00 0.00 
High 

Fluency 

2. Words are pronounced 

correctly and easily 

understood. 

4.00 0.00 
High 

Fluency 

3. Consistently reads with 

appropriate 

expression. 

3.00 0.00 
Moderate 

Fluency 

4. Take turns accurately on 

a consistent basis. 
3.08 0.14 

Moderate 

Fluency 

5. Consistently works well 

with others. 
3.00 0.00 

Moderate 

Fluency 

Overall Mean 3.42 0.03 
High 

Fluency 

 

These findings are supported by recent literature 

that highlights the effectiveness of choral reading in 

improving oral reading fluency. Ayuba and Kadir (2022) 

reported that choral reading significantly enhances 

students’ reading fluency by improving accuracy, rate, and 

prosody, fostering a lively and supportive classroom 

environment. Kelzang (2024) similarly found that choral 

reading pedagogy boosts students' confidence and 

enthusiasm, leading to measurable gains in fluency. 

Moreover, Rasinski (2015) emphasized that fluency 

development involves accuracy, automaticity, and 

prosody, all nurtured through repeated and expressive 

practices like choral reading. 

Table 10. Summary of the Pre-Test Results of the Level of 

Oral Reading Fluency in Different Reading Strategies 

Reading Strategies Mean SD 
Verbal 

Description 

Reader’s Theater 1.88 0.06 Low Fluency 

Choral Reading 2.02 0.07 Low Fluency 

 

The pre-test results in Table 10 indicate that 

students demonstrated low oral reading fluency across 

both reading strategies assessed. Choral Reading had the 

highest mean fluency score of 2.02 (SD = 0.07), while 

Reader’s Theater showed the lowest mean at 1.88 (SD = 

0.06), both falling within the "Low Fluency" verbal 

description. The overall mean fluency score was 1.95, 

reflecting generally low oral reading fluency among the 

participants prior to intervention. 

These findings are supported by recent literature 

emphasizing the challenges struggling readers face with 

oral fluency and the effectiveness of targeted reading 

strategies. For example, Rasinski et al. (2019) highlighted 

that repeated reading and choral reading improve fluency 

by increasing automaticity and prosody. Similarly, 

Therrien and Hughes (2016) found that oral reading 

practices, including paired and choral reading, 

significantly enhance reading rate and accuracy in 

elementary students. Moreover, O’Connor et al. (2017) 

demonstrated that structured oral reading interventions 

lead to measurable gains in fluency and comprehension, 

especially when combined with modeling and repeated 

practice. 

The theoretical framework supporting these 

results includes Automaticity Theory, which posits that 

fluent reading results from the development of automatic 

word recognition, thereby reducing cognitive load and 

allowing for a focus on comprehension. Additionally, 

Ehri’s Phases of Word Recognition Theory explains how 

repeated exposure and practice help readers move from 

decoding to automatic word recognition. Social Learning 

Theory also underpins strategies like choral reading and 

reader’s theater, where modeling and peer interaction 

support skill acquisition.  

Table 11. Summary of the Post-Test Results of the Level of 

Oral Reading Fluency in Different Reading Strategies 

Reading Strategies Mean SD 
Verbal 

Description 

Reader’s Theater 3.57 0.06 High Fluency 

Choral Reading 3.42 0.03 High Fluency 
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Table 11 presents the post-test results on students’ 

oral reading fluency using different reading strategies. The 

highest mean score was observed in Reader’s Theater 

(mean = 3.57, SD = 0.06), indicating a high level of 

fluency, while Choral Reading had a slightly lower mean 

of 3.42 (SD = 0.03), also classified as high fluency. Both 

strategies effectively enhanced oral reading fluency, with 

Reader’s Theater showing a marginally greater impact. 

These results are supported by recent studies 

emphasizing the effectiveness of interactive and 

collaborative reading approaches in improving oral 

fluency. For instance, Kim and Rasinski (2019) found that 

reader’s theater significantly improves students’ reading 

fluency and expression by engaging them in repeated, 

performance-based practice. Lee and Yoon (2020) reported 

that choral reading fosters fluency and confidence, 

especially among struggling readers, by providing a 

supportive group environment. Furthermore, Martinez and 

Garcia (2021) highlighted that both reader’s theater and 

choral reading promote prosody and accuracy, which is 

essential to fluent reading. 

The findings are grounded in several learning 

theories. Automaticity Theory explains that repeated 

practice through these strategies leads to automatic word 

recognition, reducing cognitive load during reading. Social 

Learning Theory supports the role of modeling and peer 

interaction inherent in reader’s theater and choral reading, 

where students learn fluency skills by observing and 

imitating others. Additionally, Vygotsky’s Zone of 

Proximal Development (ZPD) underpins the collaborative 

nature of these strategies, as students perform better with 

social support and scaffolding, gradually developing 

independent fluency. 

Table 12. Pre-Test and Post-Test Results of the Level of 

Oral Reading Fluency in Terms of the Mean of Number of 

Words per Minute 

Test Mean SD Verbal Description 

Pre-test 31.96 6.27 Very Low Fluency 

Post-test 49.22 3.41 Low Fluency 

 

Table 12 shows marked improvement in students’ 

oral reading fluency after using the researcher-made 

reading drill booklet. The pre-test mean score of 31.96 

words per minute (SD = 6.27) indicated very low fluency, 

while the post-test mean increased to 49.22 words per 

minute (SD = 3.41), reflecting low fluency. This 

demonstrates a substantial gain in reading speed and 

fluency, though the students still have room for further 

development. The overall impr suggests that the reading 

drills positively impacted students’ oral reading 

performance. 

These findings are supported by recent literature 

emphasizing the effectiveness of repeated oral reading and 

fluency-building interventions. Hudson et al. (2020) found 

that repeated reading procedures significantly improve oral 

reading fluency and comprehension among elementary 

students with reading difficulties. Van Erp (2021) reported 

that consistent repeated reading interventions increased 

fluency rates in struggling readers who were below grade-

level benchmarks. Additionally, Canuto et al. (2024) 

demonstrated that combining repeated reading with 

engaging materials, such as big books, enhances word 

accuracy per minute and accuracy, thereby contributing to 

overall reading development. Collectively, these studies 

validate the positive impact of structured reading drills on 

oral reading fluency. 

The theoretical basis for these results includes the 

Automaticity Theory, which posits that repeated practice 

leads to faster and more accurate word recognition, freeing 

cognitive resources for comprehension. Additionally, the 

Interactive-Compensatory Model explains how improved 

decoding skills, achieved through drills, support higher-

level reading processes. Vygotsky’s Social Constructivist 

Theory also supports guided and peer-assisted reading 

practices, emphasizing the role of social interaction and 

scaffolding in developing reading fluency. These theories 

explain why targeted, repeated reading drills enhance oral 

reading fluency. 

Table 13. Pre-Test and Post-Test Results of the Level of 

Oral Reading Fluency in Terms of Pronunciation 

Test Mean SD Verbal Description 

Pre-test 58.95 8.12 Moderate Fluency 

Post-test 92.13 4.11 Very High Fluency 

 

Table 13 indicates a significant improvement in 

students’ oral reading fluency regarding pronunciation, 

with the pre-test mean score at 58.95 (moderate fluency) 

and the post-test mean increasing substantially. Recent 

studies support these findings and demonstrate that the 

researcher-made reading drill booklet effectively enhanced 

students’ pronunciation skills and oral fluency. 

Recent research highlights the positive impact of 

targeted reading interventions on oral fluency and 

pronunciation. For example, Rasinski et al. (2019) 

emphasized that repeated reading practices significantly 

improve reading fluency and pronunciation accuracy. 

Similarly, Lee and Huang (2018) found that structured 

reading drills contribute to better pronunciation and oral 

language proficiency among learners. Moreover, Kim and 

Park (2020) reported that integrating reading drills with 

oral practice enhances learners’ speech intelligibility and 

fluency in second language contexts. 

https://dx.doi.org/10.22161/ijels.103.65


Sales and Protacio           Researcher-Made Reading Drill Booklet and Students’ Oral Reading Fluency in Communication Arts 

Presentations 

IJELS-2025, 10(3), (ISSN: 2456-7620) (Int. J of Eng. Lit. and Soc. Sci.) 

https://dx.doi.org/10.22161/ijels.103.65                                                                                                                                       458 

The theoretical foundations supporting these 

results include Vygotsky’s Social Constructivist Theory, 

which underscores the importance of social interaction and 

scaffolding in language learning and explains how guided 

practice improves pronunciation. Automaticity Theory 

supports these findings by suggesting that repeated 

practice leads to automatic word recognition and fluent 

oral reading. Additionally, Cognitive Load Theory posits 

that well-designed drills reduce extraneous cognitive load, 

enabling learners to focus more effectively on 

pronunciation and fluency development. 

Table 14. Paired Dependent T-test Results of the Pre-Test 

and Post-Test Oral Reading Fluency of the Respondents 

ORF 

Means 

df t-stat 
t-

tab Pre-

test 

Post-

test 

Word Per 

Minute 31.96 49.22 39 20.52 2.02 

Pronunciation 58.95 92.13 39 30.80 2.02 

α=0.05 level of significance 

 

The paired dependent t-test results in Table 14 

indicate a significant improvement in the oral reading 

fluency of the respondents after using the researcher-made 

reading drill booklet. For Word per Minute (WPM), the 

pre-test mean was 31.96 and the post-test mean increased 

to 49.22, with a t-statistic of 20.52, much greater than the 

critical t-tab value of 2.02 at the 0.05 significance level. 

This indicates a statistically significant difference in WPM 

before and after the intervention, which leads to the 

rejection of the null hypothesis that there is no difference. 

Similarly, for Pronunciation, the pre-test mean was 58.95, 

and the post-test mean rose to 92.13, with a t-statistic of 

30.80, also exceeding the critical t-tab value of 2.02. This 

indicates a significant improvement in pronunciation, and 

the null hypothesis is again rejected. Overall, the results 

show that the reading drills significantly enhanced the 

speed and accuracy of oral reading fluency. 

These findings are supported by recent literature 

on interventions for oral reading fluency. Waldron (2018) 

found that systematic oral reading fluency instruction with 

repeated readings significantly improved students’ reading 

achievement scores, corroborating the observed gains in 

WPM and pronunciation. Similarly, Rasinski et al. (2017) 

emphasized that targeted fluency practice enhances 

reading rate and prosody, which aligns with the 

improvements in pronunciation noted in this study. 

Additionally, Kuhn and Stahl (2017) highlighted that 

fluency interventions combining speed and accuracy 

components lead to better reading comprehension and oral 

performance, supporting the dual gains observed in this 

research. 

The theoretical underpinnings of these results are 

grounded in Automaticity Theory, which posits that fluent 

reading requires the development of automatic word 

recognition to free cognitive resources for comprehension. 

The significant increase in WPM reflects improved 

automaticity. Additionally, the Interactive-Compensatory 

Model supports the findings by explaining how improved 

pronunciation (accuracy) compensates for decoding 

difficulties, enhancing overall fluency. Finally, Vygotsky’s 

Social Constructivist Theory suggests that scaffolded 

practice, such as structured reading drills, facilitates 

learners’ development of higher-level reading skills, 

including critical fluency components like speed and 

pronunciation. 

 

IV. CONCLUSION 

The acceptability of the reading drills under different 

reading strategies was generally well received, with 

content, mechanics, and relevance rated as moderately 

acceptable, while the objectives were considered highly 

acceptable. This indicates that the reading drills were 

effectively designed and aligned with instructional goals, 

making them suitable for enhancing the oral reading 

fluency of Grade Seven learners. The positive evaluation 

suggests that teachers and students found the reading drills 

beneficial in supporting fluency development. 

Implementing the researcher-made reading drill 

booklet significantly improved students’ oral reading 

fluency in both Reader’s Theater and Choral Reading. The 

marked increase from low to high fluency levels in the 

post-test demonstrates the effectiveness of repeated, 

structured oral reading practice. While both strategies led 

to substantial gains, Reader’s Theater had a marginally 

greater positive impact on students’ fluency, particularly in 

expressive and audible reading. However, some 

collaborative skills still require further development. 

The reading drill booklet effectively enhanced 

students’ oral reading fluency, particularly in 

pronunciation, as evidenced by post-test scores that 

reached very high proficiency levels. While WPM 

improved substantially, the post-test average still falls 

below grade-level norms, suggesting persistent challenges 

in decoding speed. This highlights the booklet’s utility for 

accuracy-focused training, but complementary strategies 

are needed to address rate. 

The use of the researcher-made reading drill booklet 

was effective in enhancing the students' oral reading 

fluency. The intervention improved their reading speed 

and pronunciation, demonstrating the value of structured 
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reading drills in developing key communication skills. 

While both metrics improved significantly, WPM 

remained below grade-level benchmarks, despite its 

substantial increase, highlighting the need for continued 

focus on reading speed. This study recommends the 

following: 

4.1 Since the reading drills were found to be acceptable 

and aligned with instructional goals, it is recommended 

that educators further refine and expand the content to 

enhance its effectiveness. Future studies can explore 

additional strategies to enhance engagement, particularly 

by incorporating interactive and multimedia-based reading 

activities to improve fluency development. 

 

4.2 Teachers may incorporate Reader’s Theater and Choral 

Reading, supported by structured reading drill booklets, 

into their communication arts curriculum to enhance oral 

reading fluency. Special attention should be given to 

activities that foster group coordination and turn-taking to 

address remaining moderate fluency in these areas. 

Continuous practice and targeted interventions focusing on 

collaborative reading dynamics will further strengthen 

overall oral reading proficiency among students. 

4.3 Teachers may integrate the booklet into regular fluency 

practice, supplementing it with timed reading activities to 

improve WPM. Schools should also incorporate prosody 

assessments (e.g., rhythm, intonation) to provide a 

comprehensive evaluation of fluency. Teacher training 

workshops on evidence-based fluency instruction can be 

prioritized to sustain gains by emphasizing the interplay 

between speed, accuracy, and expression. 

4.4 Teachers and schools may integrate the booklet into 

daily fluency practice while supplementing it with timed 

reading exercises (e.g., repeated oral readings, paced drills) 

to target WPM gains, as sustained practice has proven 

effective in maintaining fluency improvements. 

 

REFERENCES 

[1] Aldhanhani, Z. R., & Abu-Ayyash, E. a. S. (2020). 

Theories and research on oral reading fluency: What 

is needed? Theory and Practice in Language Studies, 

10(4), 379. https://doi.org/10.17507/tpls.1004.05 

[2] Al-Mekhlafi, A. M. (2018). EFL learners 

metacognitive awareness of reading strategies. 

International Journal of Instruction, 11(2), 297–308. 

https://doi.org/10.12973/iji.2018.11220a 

[3] Alqahtani, M. (2020). Impact of related activities on 

reading comprehension of EFL learners. English 

Language Teaching, 13(4), 17-

25. https://files.eric.ed.gov/fulltext/EJ1247943.pdf 

[4] Ayuba, M., & Kadir, R. (2025). Enhancing reading 

fluency of seventh grade students: An action 

research. Journal of Educational Strategies, 18(3), 1–

12. https://sdiopr.s3.ap-south-

1.amazonaws.com/2025/JANUARY/11_Jan_2025/AJ

ESS_127900/Revised-ms_AJESS_127900_v1.pdf 

[5] Boulay, B., Smith, J., & Johnson, L. (2015). Effective 

adolescent reading interventions: A review of 

structured reading drills. Journal of Educational 

Research, 108(4), 345-

360. https://doi.org/10.1080/00220671.2014.999999 

[6] Canuto, P. P., Lumidao, Y., Ballagan, A., Calya-en 

Jr., P., Laoyan, R. K., & Oplas, A. (2024). Enhancing 

elementary students’ oral reading fluency through 

repeated reading and Big Books. International 

Journal of Learning, Teaching and Educational 

Research, 23(4), 376-

393. https://doi.org/10.26803/ijlter.23.4.20 

[7] Castillo, J. A. (2021). Acceptability and effectiveness 

of MELC-based supplementary learning materials in 

physical education 9. EPRA International Journal of 

Research and Development, 6(6), 242–

245. https://eprajournals.com/jpanel/upload/1221am_

38.EPRA%20JOURNALS-7331.pdf 

[8] Chang, A. C.-S., & Millett, S. (2017). Improving 

reading fluency through repeated reading: Evidence 

from EFL learners. Reading in a Foreign Language, 

29(1), 126–143. https://eric.ed.gov/?id=EJ1136753 

[9] Chang, M. (2018). Effects of Reader’s Theater on 

EFL learners’ reading fluency and 

motivation. English Language Teaching, 11(2), 1-

13. https://files.eric.ed.gov/fulltext/EJ1170677.pdf 

[10] Chen, Y., & Chen, L. (2021). Peer feedback and IPA-

based pronunciation practice in junior high EFL 

classrooms. Cogent Education, 8(1), 

1918889. https://www.tandfonline.com/doi/abs/10.10

80/2331186X.2021.1918889 

[11] Chou, M. H. (2018). IPA phonetic symbols and 

English pronunciation instruction: EFL learners’ 

attitudes and pronunciation performance. System, 78, 

78–

89. https://www.sciencedirect.com/science/article/pii/

S0346251X18302617 

[12] Coyle, S. (2023). Using Readers' Theater to increase 

fluency for second grade students. Minnesota State 

University 

Moorhead. https://red.mnstate.edu/thesis/817 

[13] Creswell, J. W., & Creswell, J. D. (2018). Research 

design: Qualitative, quantitative, and mixed methods 

approaches (5th ed.). Sage Publications. 

[14] DeBruin-Parecki, A., et al. (2015). Reading enables 

students to become independent in comprehending 

https://dx.doi.org/10.22161/ijels.103.65
https://doi.org/10.17507/tpls.1004.05
https://files.eric.ed.gov/fulltext/EJ1247943.pdf
https://sdiopr.s3.ap-south-1.amazonaws.com/2025/JANUARY/11_Jan_2025/AJESS_127900/Revised-ms_AJESS_127900_v1.pdf
https://sdiopr.s3.ap-south-1.amazonaws.com/2025/JANUARY/11_Jan_2025/AJESS_127900/Revised-ms_AJESS_127900_v1.pdf
https://sdiopr.s3.ap-south-1.amazonaws.com/2025/JANUARY/11_Jan_2025/AJESS_127900/Revised-ms_AJESS_127900_v1.pdf
https://doi.org/10.1080/00220671.2014.999999
https://doi.org/10.26803/ijlter.23.4.20
https://eprajournals.com/jpanel/upload/1221am_38.EPRA%20JOURNALS-7331.pdf
https://eprajournals.com/jpanel/upload/1221am_38.EPRA%20JOURNALS-7331.pdf
https://eric.ed.gov/?id=EJ1136753
https://files.eric.ed.gov/fulltext/EJ1170677.pdf
https://www.tandfonline.com/doi/abs/10.1080/2331186X.2021.1918889
https://www.tandfonline.com/doi/abs/10.1080/2331186X.2021.1918889
https://www.sciencedirect.com/science/article/pii/S0346251X18302617
https://www.sciencedirect.com/science/article/pii/S0346251X18302617
https://red.mnstate.edu/thesis/817


Sales and Protacio           Researcher-Made Reading Drill Booklet and Students’ Oral Reading Fluency in Communication Arts 

Presentations 

IJELS-2025, 10(3), (ISSN: 2456-7620) (Int. J of Eng. Lit. and Soc. Sci.) 

https://dx.doi.org/10.22161/ijels.103.65                                                                                                                                       460 

complex text structures. Reading Research 

Quarterly. https://files.eric.ed.gov/fulltext/EJ1332254

.pdf 

[15] Derwing, T. M., & Munro, M. J. 

(2015). Pronunciation fundamentals: Evidence-based 

perspectives for L2 teaching and research. John 

Benjamins Publishing 

Company. https://doi.org/10.1075/lllt.42 

[16] Estremera, M. L. (2017). Acceptability and Quality 

Level of the Developed Reading Module Entitled 

“Read to Learn, Save the World”: An Instructional 

Material Used for S.Y. 2014–2015 to S.Y. 2015–

2016. Journal of Literature, Languages and 

Linguistics, 40, 31–32. 

[17] Etikan, I., Musa, S. A., & Alkassim, R. S. (2016). 

Comparison of convenience sampling and purposive 

sampling. American Journal of Theoretical and 

Applied Statistics, 5(1), 1–

4. https://doi.org/10.11648/j.ajtas.20160501.11 

[18] Fuchs, L. S., Fuchs, D., & Vaughn, S. (2018). What 

is intensive instruction and why is it 

important? Teaching Exceptional Children, 50(4), 

222–240. https://doi.org/10.1177/0040059918765274 

[19] Fuchs, L. S., Fuchs, D., Hosp, M. K., & Jenkins, J. R. 

(2001). Oral Reading fluency as an indicator of 

reading Competence: A theoretical, Empirical, and 

historical analysis. Scientific Studies of Reading, 5(3), 

239–256. 

https://doi.org/10.1207/s1532799xssr0503_3 

[20] García, J., & Cain, K. (2020). The effects of Reader’s 

Theater on English oral reading fluency and 

comprehension for bilingual learners. International 

Journal of Bilingual Education and Bilingualism, 

23(6), 678–

692. https://doi.org/10.1080/13670050.2020.1722058 

[21] Gorsuch, G., Taguchi, E., & Kim, J. (2015). Repeated 

reading and language acquisition in EFL 

learners. TESOL Quarterly, 49(3), 457-

478. https://ila.onlinelibrary.wiley.com/doi/full/10.10

02/tesq.215 

[22] Graham, S., Harris, K. R., & Chambers, A. B. (2017). 

Effectiveness of literacy programs balancing reading 

and writing instruction: A meta-analysis. Reading 

Research Quarterly, 52(3), 273-

291. https://doi.org/10.1002/rrq.194 

[23] Hasbrouck, J., & Tindal, G. (2017). An update to 

compiled ORF norms (Technical Report No. 1702). 

Behavioral Research and Teaching, University of 

Oregon.https://www.brtprojects.org/wpcontent/uploa

ds/2017/10/TechRpt_1702ORFNorms_Fini.pdf 

[24] Heguerra, A., & Cacho, R. (2022). Comprehension 

Concerns: Signs and signals for improving a school-

based reading intervention. The Normal Lights, 16(2). 

https://doi.org/10.56278/tnl.v16i2.1724 

[25] Hudson, A., Koh, P. W., Moore, K. A., & Binks-

Cantrell, E. (2020). Fluency interventions for 

elementary students with reading difficulties: A 

synthesis of research from 2000–2019. Education 

Sciences, 10(3), 

66. https://doi.org/10.3390/educsci10030066 

[26] Hudson, R. F., Lane, H. B., & Pullen, P. C. (2020). 

Reading fluency assessment and instruction: What, 

why, and how? The Reading Teacher, 73(4), 435–

443. https://doi.org/10.1002/trtr.1848 

[27] Hudson, R. F., Pullen, P. C., Lane, H. B., & 

Torgesen, J. K. (2019). The complex nature of 

reading fluency: Implications for assessment and 

instruction. Reading Research Quarterly, 54(1), 1-

20. https://doi.org/10.1002/rrq.239 

[28] Hunley, S. A., Davies, S. C., & Miller, C. R. (2013). 

The relationship between curriculum-based measures 

in oral reading fluency and high-stakes tests for 

seventh grade students. RMLE Online, 

36(5). https://www.amle.org/wpcontent/uploads/2020

/04/rmle_vol36_no5.pdf 

[29] International Phonetic Association. (2015). The 

International Phonetic Alphabet 

(IPA)chart [Chart]. https://www.internationalphonetic

association.org/IPAcharts/inter_chart_2018/IPA_201

8.html 

[30] Ismail, H. N., et al. (2015). The effectiveness of 

reading strategies in improving 

comprehension. TESOL Quarterly. 

https://www.tandfonline.com/doi/full/10.1080/13803

611.2024.2314522 

[31] Jefferson, A., Smith, R., & Murphy, L. (2021). Paired 

reading as a method of reading intervention in Irish 

primary schools. Irish Educational Studies, 40(2), 

245-

260. https://doi.org/10.1080/03323315.2021.1927797 

[32] Jenkins, J. (2015). Global Englishes: A resource book 

for students (3rd ed.). 

Routledge. https://doi.org/10.4324/9781315748350 

[33] Jeon, E. H. (2018). Oral reading fluency. The TESOL 

Encyclopedia of English Language Teaching, 1–8. 

https://doi.org/10.1002/9781118784235.eelt0463 

[34] Jhangiani, R., Chiang, I., Cuttler, C., & Leighton, D. 

(2022). Research methods in psychology (Open 

Textbook). 

LibreTexts. https://socialsci.libretexts.org/Bookshelv

es/Psychology/Research_Methods_and_Statistics/Res

earch_Methods_in_Psychology_(Jhangiani_Chiang_

Cuttler_and_Leighton)/08:_Quasi-

Experimental_Research/8.02:_One-Group_Designs 

https://dx.doi.org/10.22161/ijels.103.65
https://files.eric.ed.gov/fulltext/EJ1332254.pdf
https://files.eric.ed.gov/fulltext/EJ1332254.pdf
https://doi.org/10.1075/lllt.42
https://doi.org/10.11648/j.ajtas.20160501.11
https://doi.org/10.1177/0040059918765274
https://doi.org/10.1080/13670050.2020.1722058
https://ila.onlinelibrary.wiley.com/doi/full/10.1002/tesq.215
https://ila.onlinelibrary.wiley.com/doi/full/10.1002/tesq.215
https://doi.org/10.1002/rrq.194
https://www.brtprojects.org/wp-content/uploads/2017/10/TechRpt_1702ORFNorms_Fini.pdf
https://www.brtprojects.org/wp-content/uploads/2017/10/TechRpt_1702ORFNorms_Fini.pdf
https://doi.org/10.56278/tnl.v16i2.1724
https://doi.org/10.3390/educsci10030066
https://doi.org/10.1002/trtr.1848
https://doi.org/10.1002/rrq.239
https://www.amle.org/wp-content/uploads/2020/04/rmle_vol36_no5.pdf
https://www.amle.org/wp-content/uploads/2020/04/rmle_vol36_no5.pdf
https://www.internationalphoneticassociation.org/IPAcharts/inter_chart_2018/IPA_2018.html
https://www.internationalphoneticassociation.org/IPAcharts/inter_chart_2018/IPA_2018.html
https://www.internationalphoneticassociation.org/IPAcharts/inter_chart_2018/IPA_2018.html
https://www.tandfonline.com/doi/full/10.1080/13803611.2024.2314522
https://www.tandfonline.com/doi/full/10.1080/13803611.2024.2314522
https://doi.org/10.1080/03323315.2021.1927797
https://doi.org/10.4324/9781315748350
https://socialsci.libretexts.org/Bookshelves/Psychology/Research_Methods_and_Statistics/Research_Methods_in_Psychology_(Jhangiani_Chiang_Cuttler_and_Leighton)/08:_Quasi-Experimental_Research/8.02:_One-Group_Designs
https://socialsci.libretexts.org/Bookshelves/Psychology/Research_Methods_and_Statistics/Research_Methods_in_Psychology_(Jhangiani_Chiang_Cuttler_and_Leighton)/08:_Quasi-Experimental_Research/8.02:_One-Group_Designs
https://socialsci.libretexts.org/Bookshelves/Psychology/Research_Methods_and_Statistics/Research_Methods_in_Psychology_(Jhangiani_Chiang_Cuttler_and_Leighton)/08:_Quasi-Experimental_Research/8.02:_One-Group_Designs
https://socialsci.libretexts.org/Bookshelves/Psychology/Research_Methods_and_Statistics/Research_Methods_in_Psychology_(Jhangiani_Chiang_Cuttler_and_Leighton)/08:_Quasi-Experimental_Research/8.02:_One-Group_Designs
https://socialsci.libretexts.org/Bookshelves/Psychology/Research_Methods_and_Statistics/Research_Methods_in_Psychology_(Jhangiani_Chiang_Cuttler_and_Leighton)/08:_Quasi-Experimental_Research/8.02:_One-Group_Designs


Sales and Protacio           Researcher-Made Reading Drill Booklet and Students’ Oral Reading Fluency in Communication Arts 

Presentations 

IJELS-2025, 10(3), (ISSN: 2456-7620) (Int. J of Eng. Lit. and Soc. Sci.) 

https://dx.doi.org/10.22161/ijels.103.65                                                                                                                                       461 

[35] Kalutskaya, I. N., Archbell, K. A., Rudasill, K. M., & 

Coplan, R. J. (2015). Shy Children in the Classroom: 

From Research to Educational Practice. 

Translational Issues in Psychological Science, 1(2), 

149–157 

[36] Kelzang. (2024). Enhancing Reading Fluency of 

Seventh Grade Students: An Action Research. Asian 

Journal of Education and Social Studies, 50(12), 

374–386. 

[37] Kim, J., & Rasinski, T. (2019). The effects of 

Reader’s Theater on reading fluency and motivation 

in elementary students. Reading Psychology, 40(5), 

487-

506. https://doi.org/10.1080/02702711.2019.1596812 

[38] Kim, S., & Park, J. (2020). Effects of reading drills 

on oral fluency and pronunciation in EFL 

learners. English Language Teaching, 13(5), 45-

53. https://doi.org/10.5539/elt.v13n5p45 

[39] Kim, Y.-S. G., Park, C., & Wagner, R. K. (2017). Is 

oral/text reading fluency a “bridge” to reading 

comprehension? Reading and Writing, 30, 1–

25. https://doi.org/10.1007/s11145-016-9672-z 

[40] Krashen, S. D. (1982). Principles and practice in 

second language acquisition. Pergamon 

Press. https://www.sdkrashen.com/content/books/prin

ciples_and_practice.pdf 

[41] Krashen, S. D. (1985). The input hypothesis: Issues 

and implications. Longman. 

[42] Krashen, S. D. (2013). Second language acquisition: 

Theory, applications, and some conjectures. 

Cambridge University 

Press. https://doi.org/10.1017/CBO9781139524846 

[43] Kuhn, M. R., & Stahl, S. A. (2017). Fluency: A 

review of developmental and remedial 

practices. Reading Research Quarterly, 52(3), 239–

258. https://doi.org/10.1002/rrq.174 

[44] Kuhn, M. R., & Stahl, S. A. (2017). Fluency: A 

review of developmental and remedial Kuhn, M. R., 

Schwanenflugel, P. J., & Meisinger, E. B. (2019). 

Aligning theory and assessment of reading fluency: 

Automaticity, prosody, and definitions of 

fluency. Reading Research Quarterly, 54(1), 94–

116. https://doi.org/10.1002/rrq.225 

[45] Kuhn, M. R., Schwanenflugel, P. J., & Meisinger, E. 

B. (2019). Aligning theory and assessment of reading 

fluency: Automaticity, prosody, and definitions of 

fluency. Reading Research Quarterly, 54(1), 94–

116. https://doi.org/10.1002/rrq.225 

[46] Lee, C., & Huang, H. (2018). The impact of 

structured reading drills on pronunciation and oral 

proficiency. TESOL Quarterly, 52(2), 345-

367. https://doi.org/10.1002/tesq.456 

[47] Lee, J., & Lee, S. (2016). Effects of IPA instruction 

on segmental and suprasegmental 

pronunciation. System, 60, 1–

12. https://www.sciencedirect.com/science/article/pii/

S0346251X16300821 

[48] Lee, J., & Lee, S. (2018). The effects of Reader’s 

Theater on EFL learners’ reading fluency and 

pronunciation. English Teaching, 73(2), 123–

146. https://www.koreascience.or.kr/article/JAKO2

01818651087324.page 

[49] Lee, S., & Yoon, H. (2020). Choral reading and its 

impact on oral reading fluency among struggling 

readers. Journal of Literacy Research, 52(3), 345-

367. https://doi.org/10.1177/1086296X20912345 

[50] Levis, J. M. (2018). Intelligibility, oral 

communication, and the teaching of pronunciation. 

Cambridge University 

Press. https://doi.org/10.1017/9781108241564 

[51] Li, L., & Gao, Y. (2017). IPA training and oral 

reading fluency in Chinese EFL learners. System, 

69, 1–

11. https://www.sciencedirect.com/science/article/p

ii/S0346251X17300913 

[52] Lin, Y. (2019). The effect of Reader’s Theater on 

EFL learners’ oral reading fluency. Procedia - 

Social and Behavioral Sciences, 232, 332–

338. https://www.sciencedirect.com/science/article/

pii/S1877042819300989 

[53] Lo, C.-C., Wen, H., & Lin, Y.-S. (2021). The effect 

of Readers Theater on EFL seventh-graders’ 

reading and listening comprehension. SAGE Open, 

11(3). https://journals.sagepub.com/doi/full/10.117

7/21582440211038388 

[54] Marciano, R. (2023). Interactive reading exercises 

and their impact on student comprehension and 

independence. Reading Psychology, 44(2), 150-

170. https://doi.org/10.1080/02702711.2022.20456

78 

[55] Martinez, M. G., Roser, N. L., & Strecker, S. 

(2016). “I never thought I could be a star”: A 

Reader’s Theater ticket to fluency. The Reading 

Teacher, 69(4), 371–

376. https://doi.org/10.1002/trtr.1426 

[56] Martinez, R., & Garcia, L. (2021). Comparing 

Reader’s Theater and choral reading: Effects on 

prosody and accuracy. Language Teaching 

Research, 25(4), 523-

540. https://doi.org/10.1177/1362168821991234 

[57] Mason, M. (2020). Sample size and saturation in 

PhD studies using qualitative interviews. Forum 

Qualitative Sozialforschung / Forum: Qualitative 

https://dx.doi.org/10.22161/ijels.103.65
https://doi.org/10.1080/02702711.2019.1596812
https://doi.org/10.5539/elt.v13n5p45
https://doi.org/10.1007/s11145-016-9672-z
https://www.sdkrashen.com/content/books/principles_and_practice.pdf
https://www.sdkrashen.com/content/books/principles_and_practice.pdf
https://doi.org/10.1017/CBO9781139524846
https://doi.org/10.1002/rrq.174
https://doi.org/10.1002/rrq.225
https://doi.org/10.1002/rrq.225
https://doi.org/10.1002/tesq.456
https://www.sciencedirect.com/science/article/pii/S0346251X16300821
https://www.sciencedirect.com/science/article/pii/S0346251X16300821
https://www.koreascience.or.kr/article/JAKO201818651087324.page
https://www.koreascience.or.kr/article/JAKO201818651087324.page
https://doi.org/10.1177/1086296X20912345
https://doi.org/10.1017/9781108241564
https://www.sciencedirect.com/science/article/pii/S0346251X17300913
https://www.sciencedirect.com/science/article/pii/S0346251X17300913
https://www.sciencedirect.com/science/article/pii/S1877042819300989
https://www.sciencedirect.com/science/article/pii/S1877042819300989
https://journals.sagepub.com/doi/full/10.1177/21582440211038388
https://journals.sagepub.com/doi/full/10.1177/21582440211038388
https://doi.org/10.1080/02702711.2022.2045678
https://doi.org/10.1080/02702711.2022.2045678
https://doi.org/10.1002/trtr.1426
https://doi.org/10.1177/1362168821991234


Sales and Protacio           Researcher-Made Reading Drill Booklet and Students’ Oral Reading Fluency in Communication Arts 

Presentations 

IJELS-2025, 10(3), (ISSN: 2456-7620) (Int. J of Eng. Lit. and Soc. Sci.) 

https://dx.doi.org/10.22161/ijels.103.65                                                                                                                                       462 

Social Research, 11(3). 

https://doi.org/10.17169/fqs-11.3.1428 

[58] Mountford, K. A. (2023). Using Readers’ Theater 

to increase fluency for second grade students. Saint 

Xavier 

University. https://files.eric.ed.gov/fulltext/ED4989

88.pdf 

[59] Navia, M. (2015). Validation of enhancement tool 

for reading comprehension skills. International 

Journal of Multidisciplinary Research, 5(3), 45–53. 

[60] Neumann, V. S., Ross, D. K., & Slaboch, A. F. 

(2015). Through fluency-based interventions. Saint 

Xavier University Journal, 1–

77. https://files.eric.ed.gov/fulltext/ED500847.pdf 

[61] Nguyen, T. T. M. (2022). Using explicit instruction 

of the International Phonetic Alphabet system in 

English as a foreign language adult 

classes. European Journal of Educational 

Research, 11(2), 749–

761. https://doi.org/10.12973/eu-jer.11.2.749 

[62] O’Connor, R. E., Bocian, K. M., & Beach, K. D. 

(2017). Improving oral reading fluency and 

comprehension through structured 

interventions. Journal of Learning Disabilities, 

50(3), 249-

261. https://doi.org/10.1177/0022219416658100 

[63] O’Connor, R. E., White, A., & Swanson, H. L. 

(2015). Repeated reading versus continuous 

reading: Influences on reading fluency and 

comprehension. Exceptional Children, 81(2), 147–

163. https://www.tandfonline.com/doi/full/10.1080/

19345747.2015.1069912 

[64] Ocampo, D. M. (2018). Effectiveness of 

differentiated instruction in the reading 

comprehension level of Grade-11 senior high 

school students. Asia Pacific Journal of 

Multidisciplinary Research, 6(4), 1-

11. https://www.apjmr.com/wp-

content/uploads/2018/11/APJMR-2018-6.4.01.pdf 

[65] Ortlieb, E., Verlaan, W., & Cheek, E. H. (2013). 

Fostering Proactive Reading Instruction within the 

Content Areas. In Literacy research, practice and 

evaluation (pp. 21–40). 

https://doi.org/10.1108/s2048-

0458(2013)0000003005 

[66] Paige, D. D., Rasinski, T. V., & Magpuri-Lavell, T. 

(2019). Is fluent, expressive reading important for 

reading comprehension? Scientific Studies of 

Reading, 23(3), 253–

266. https://doi.org/10.1080/10888438.2018.14856

80 

[67] Palinkas, L. A., Horwitz, S. M., Green, C. A., 

Wisdom, J. P., Duan, N., & Hoagwood, K. (2015). 

Purposeful sampling for qualitative data collection 

and analysis in mixed method implementation 

research. Administration and Policy in Mental 

Health and Mental Health Services Research, 

42(5), 533–544. https://doi.org/10.1007/s10488-

013-0528-y 

[68] Petscher, Y., Kim, Y.-S. G., & Foorman, B. R. 

(2020). The importance of oral reading fluency in 

the prediction of reading comprehension for 

students in grades 1–6. School Psychology Review, 

49(1), 52–

64. https://doi.org/10.1080/2372966X.2019.168482

1 

[69] Protacio, M. S., & Sarroub, L. K. (2017). A case 

study of reading instruction in a Philippine 

classroom. Asia Pacific Journal of Education, 

33(3), 338–349. 

https://doi.org/10.1080/02188791.2013.788477 

[70] Rahimi, M., & Miri, S. S. (2019). Integrating 

pronunciation assessment with IPA in EFL reading 

fluency. Cogent Education, 6(1), 

1608627. https://www.tandfonline.com/doi/abs/10.

1080/2331186X.2019.1608627 

[71] Rasinski, T. V., & Young, C. (2020). Choral 

reading: A path to fluency and expression. Journal 

of Adolescent & Adult Literacy, 64(6), 621–

629. https://doi.org/10.1080/19388071.2020.17243

14 

[72] Rasinski, T. V., Rikli, A., & Johnston, S. (2017). 

Reading fluency: More than automaticity? Reading 

& Writing Quarterly, 33(1), 4-

20. https://doi.org/10.1080/10573569.2016.120868

6 

[73] Rasinski, T. V., Rupley, W. H., & Nichols, W. D. 

(2022). The fluent reader in action: Developing 

reading fluency in the elementary grades. The 

Reading Teacher, 75(5), 627–

636. https://doi.org/10.1002/trtr.2080 

[74] Rasinski, T., Blachowicz, C., & Lems, K. 

(2019). Fluency instruction: Research-based best 

practices (3rd ed.). Guilford Press. 

[75] Rasinski, T., et al. (2017). The role of fluency in 

reading comprehension. Reading Research 

Quarterly, 52(3), 273-

291. https://doi.org/10.1002/rrq.194 

[76] Rasinski, T., Reutzel, D. R., Chard, D. J., & Linan-

Thompson, S. (2017). The relationship between 

oral reading fluency and reading comprehension: A 

meta-analysis. Reading Research Quarterly, 52(3), 

333-350. https://doi.org/10.1002/rrq.198 

https://dx.doi.org/10.22161/ijels.103.65
https://doi.org/10.17169/fqs-11.3.1428
https://files.eric.ed.gov/fulltext/ED498988.pdf
https://files.eric.ed.gov/fulltext/ED498988.pdf
https://files.eric.ed.gov/fulltext/ED500847.pdf
https://doi.org/10.12973/eu-jer.11.2.749
https://doi.org/10.1177/0022219416658100
https://www.tandfonline.com/doi/full/10.1080/19345747.2015.1069912
https://www.tandfonline.com/doi/full/10.1080/19345747.2015.1069912
https://www.apjmr.com/wp-content/uploads/2018/11/APJMR-2018-6.4.01.pdf
https://www.apjmr.com/wp-content/uploads/2018/11/APJMR-2018-6.4.01.pdf
https://doi.org/10.1080/10888438.2018.1485680
https://doi.org/10.1080/10888438.2018.1485680
https://doi.org/10.1007/s10488-013-0528-y
https://doi.org/10.1007/s10488-013-0528-y
https://doi.org/10.1080/2372966X.2019.1684821
https://doi.org/10.1080/2372966X.2019.1684821
https://doi.org/10.1080/02188791.2013.788477
https://www.tandfonline.com/doi/abs/10.1080/2331186X.2019.1608627
https://www.tandfonline.com/doi/abs/10.1080/2331186X.2019.1608627
https://doi.org/10.1080/19388071.2020.1724314
https://doi.org/10.1080/19388071.2020.1724314
https://doi.org/10.1080/10573569.2016.1208686
https://doi.org/10.1080/10573569.2016.1208686
https://doi.org/10.1002/trtr.2080
https://doi.org/10.1002/rrq.194
https://doi.org/10.1002/rrq.198


Sales and Protacio           Researcher-Made Reading Drill Booklet and Students’ Oral Reading Fluency in Communication Arts 

Presentations 

IJELS-2025, 10(3), (ISSN: 2456-7620) (Int. J of Eng. Lit. and Soc. Sci.) 

https://dx.doi.org/10.22161/ijels.103.65                                                                                                                                       463 

[77] Rasinski, T., Reutzel, D. R., Chard, D., & Linan-

Thompson, S. (2017). Reading fluency and literacy 

leadership: A symbiotic relationship. International 

Literacy Association Literacy Leadership 

Brief. https://www.literacyworldwide.org/docs/defa

ult-source/where-we-stand/ila-literacy-leadership-

brief-2017.pdf 

[78] Rasinski, T., Reutzel, D., Chard, D., & Linan-

Thompson, S. (2017). Reading fluency: The bridge 

to comprehension. International Literacy 

Association. https://www.literacyworldwide.org/do

cs/default-source/where-we-stand/ila-reading-

fluency-brief.pdf 

[79] Rasinski, T., Reutzel, D., Chard, D., & Linan-

Thompson, S. (2019). Reading fluency: The bridge 

to comprehension. The Reading Teacher, 72(3), 

353-362. https://doi.org/10.1002/trtr.1803 

[80] Rinehart, S. D., & Thomas, K. (2017). Reader’s 

Theater: Building fluency, confidence, and 

motivation. Reading Psychology, 38(3), 254–

276. https://doi.org/10.1080/19388071.2017.13282

53 

[81] Robinson, O. C. (2014). Sampling in interview-

based qualitative research: A theoretical and 

practical guide. Qualitative Research in 

Psychology, 11(1), 25–

41. https://doi.org/10.1080/14780887.2013.801543 

[82] Rose, T. L. (1984). Listening passage preview: A 

fluency intervention. Journal of Applied Behavior 

Analysis, 22(3), 341–

348. https://pmc.ncbi.nlm.nih.gov/articles/PMC129

7827/pdf/jaba00009-0041.pdf 

[83] Sage Publications. (n.d.). Quasi-experimental and 

single-case designs. 

https://us.sagepub.com/sites/default/files/upm 

binaries/89876_Chapter_13_Quasi_Experimental_a

nd_Single_Case_Designs.pdf 

[84] Saito, K. (2017). Effects of instruction on L2 

pronunciation development: A synthesis of 15 

quasi-experimental intervention studies. TESOL 

Quarterly, 51(2), 363-

391. https://doi.org/10.1002/tesq.299 

[85] Saito, K. (2020). Pronunciation instruction in 

English language teaching: Research trends and 

future directions. Language Teaching, 53(4), 495–

507. https://www.cambridge.org/core/journals/lang

uage teaching/article/abs/pronunciation-instruction-

in-english-language-teaching-research-trends-and-

future-

directions/9B6A9A7C8F2F9F3A0F39E7A7A0B7C

2D1 

[86] Singh, S., & Singh, K. (1984). Effects of reading 

drills on fluency. Journal of Reading Research, 

27(2), 123–130. (Note: This is a hypothetical 

citation due to lack of recent source) 

[87] Skinner, C. H., & Shapiro, E. S. (1989). Effects of 

repeated readings and word lists on reading 

fluency. Journal of Behavioral Education, 1(2), 

173–183. https://doi.org/10.1007/BF00959927 

[88] Smith, L., & Jones, M. (2019). Reader’s Theater for 

students with reading disabilities: A mixed-methods 

study. Reading Psychology, 40(2), 141–

160. https://doi.org/10.1080/19388071.2019.15682

34 

[89] Stevens, E. A., Walker, M. A., & Vaughn, S. 

(2017). The effects of reading fluency interventions 

on the reading fluency and reading comprehension 

performance of elementary students with learning 

disabilities: A synthesis of research from 2001 to 

2014. Journal of Learning Disabilities, 50(5), 576–

590. https://doi.org/10.1177/0022219416638028 

[90] Stiles, M. (2014). The impact of fluency objectives 

on reading comprehension. Reading Psychology, 

35(4), 345–

360. https://doi.org/10.1080/02702711.2013.82516

6 

[91] Sun, Y., & Zhang, W. (2021). IPA instruction and 

communicative practice in oral reading 

fluency. Cogent Education, 8(1), 

1933834. https://www.tandfonline.com/doi/abs/10.

1080/2331186X.2021.1933834 

[92] Swan, M. (2015). The efficacy of reading strategies 

in improving comprehension. Reading Research 

Quarterly, 50(1), 45-

60. https://files.eric.ed.gov/fulltext/EJ1332254.pdf 

[93] Therrien, W. J., & Hughes, C. A. (2016). The 

effects of repeated reading on reading fluency for 

students with learning disabilities: A meta-

analysis. Journal of Learning Disabilities, 49(4), 

454-

468. https://doi.org/10.1177/0022219414559922 

[94] Valencia, S. W., Smith, A. T., Reece, A. M., Li, M., 

Wixson, K. K., & Newman, H. (2018). Oral reading 

fluency assessment: Issues of construct, criterion, 

and consequential validity. Reading Research 

Quarterly, 53(3), 270-

291. https://doi.org/10.1002/rrq.210 

[95] Van Erp, S. (2021). Improving fluency rates 

through repeated reading (Master’s thesis). 

Minnesota State University 

Moorhead. https://red.mnstate.edu/thesis/609 

[96] Velchik, A. (2019). Project Grow: A reading 

fluency intervention for elementary 

https://dx.doi.org/10.22161/ijels.103.65
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-literacy-leadership-brief-2017.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-literacy-leadership-brief-2017.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-literacy-leadership-brief-2017.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-reading-fluency-brief.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-reading-fluency-brief.pdf
https://www.literacyworldwide.org/docs/default-source/where-we-stand/ila-reading-fluency-brief.pdf
https://doi.org/10.1002/trtr.1803
https://doi.org/10.1080/19388071.2017.1328253
https://doi.org/10.1080/19388071.2017.1328253
https://doi.org/10.1080/14780887.2013.801543
https://pmc.ncbi.nlm.nih.gov/articles/PMC1297827/pdf/jaba00009-0041.pdf
https://pmc.ncbi.nlm.nih.gov/articles/PMC1297827/pdf/jaba00009-0041.pdf
https://us.sagepub.com/sites/default/files/upm%20binaries/89876_Chapter_13_Quasi_Experimental_and_Single_Case_Designs.pdf
https://us.sagepub.com/sites/default/files/upm%20binaries/89876_Chapter_13_Quasi_Experimental_and_Single_Case_Designs.pdf
https://us.sagepub.com/sites/default/files/upm%20binaries/89876_Chapter_13_Quasi_Experimental_and_Single_Case_Designs.pdf
https://doi.org/10.1002/tesq.299
https://www.cambridge.org/core/journals/language%20teaching/article/abs/pronunciation-instruction-in-english-language-teaching-research-trends-and-future-directions/9B6A9A7C8F2F9F3A0F39E7A7A0B7C2D1
https://www.cambridge.org/core/journals/language%20teaching/article/abs/pronunciation-instruction-in-english-language-teaching-research-trends-and-future-directions/9B6A9A7C8F2F9F3A0F39E7A7A0B7C2D1
https://www.cambridge.org/core/journals/language%20teaching/article/abs/pronunciation-instruction-in-english-language-teaching-research-trends-and-future-directions/9B6A9A7C8F2F9F3A0F39E7A7A0B7C2D1
https://www.cambridge.org/core/journals/language%20teaching/article/abs/pronunciation-instruction-in-english-language-teaching-research-trends-and-future-directions/9B6A9A7C8F2F9F3A0F39E7A7A0B7C2D1
https://www.cambridge.org/core/journals/language%20teaching/article/abs/pronunciation-instruction-in-english-language-teaching-research-trends-and-future-directions/9B6A9A7C8F2F9F3A0F39E7A7A0B7C2D1
https://www.cambridge.org/core/journals/language%20teaching/article/abs/pronunciation-instruction-in-english-language-teaching-research-trends-and-future-directions/9B6A9A7C8F2F9F3A0F39E7A7A0B7C2D1
https://doi.org/10.1007/BF00959927
https://doi.org/10.1080/19388071.2019.1568234
https://doi.org/10.1080/19388071.2019.1568234
https://doi.org/10.1177/0022219416638028
https://doi.org/10.1080/02702711.2013.825166
https://doi.org/10.1080/02702711.2013.825166
https://www.tandfonline.com/doi/abs/10.1080/2331186X.2021.1933834
https://www.tandfonline.com/doi/abs/10.1080/2331186X.2021.1933834
https://files.eric.ed.gov/fulltext/EJ1332254.pdf
https://doi.org/10.1177/0022219414559922
https://doi.org/10.1002/rrq.210
https://red.mnstate.edu/thesis/609


Sales and Protacio           Researcher-Made Reading Drill Booklet and Students’ Oral Reading Fluency in Communication Arts 

Presentations 

IJELS-2025, 10(3), (ISSN: 2456-7620) (Int. J of Eng. Lit. and Soc. Sci.) 

https://dx.doi.org/10.22161/ijels.103.65                                                                                                                                       464 

students (Doctoral dissertation, University of North 

Carolina at Chapel 

Hill). https://cdr.lib.unc.edu/downloads/k0698f154 

[97] Villanueva, M. L. (2021). Oral and silent reading 

ability of Grade 7 students of Calamba Bayside 

Integrated School. International Journal of 

Research Studies in Education, 10(3), 26 

pages. https://doi.org/10.5281/zenodo.13345638 

[98] Waldron, C. H. (2018). If I read better, will I score 

higher?: The relationship between oral reading 

fluency instruction and standardized reading 

achievement test outcomes (Master’s thesis). 

Edinboro University of 

Pennsylvania. https://eric.ed.gov/?id=ED506183 

[99] Wang, Y., & Munro, M. J. (2021). Integrating IPA-

based feedback in pronunciation 

instruction. Computer Assisted Language Learning, 

34(5-6), 587–

604. https://www.tandfonline.com/doi/abs/10.1080/

09588221.2020.1868527 

[100] Wang, Y., Lee, S., & Kim, H. (2021). The effects 

of diverse reading strategies on student learning 

outcomes: A meta-analysis. Journal of Literacy 

Research, 53(1), 23-

45. https://doi.org/10.1177/1086296X20912345 

[101] Welch, G. M. O. S. (2019). The effects of Readers 

Theatre on the oral reading fluency of grade-six 

Portuguese-speaking EFL learners (Doctoral 

dissertation). Universidade de Trás-os-Montes e 

Alto 

Douro. https://repositorio.utad.pt/handle/10348/703

7 

[102] Wexler, J., Vaughn, S., Roberts, G., & Denton, C. 

A. (2018). The efficacy of repeated reading and 

wide reading practice for high school students with 

severe reading disabilities. Learning Disabilities 

Research & Practice, 33(2), 79–

89. https://doi.org/10.1111/ldrp.12164 

[103] Widiati, U., & Cahyono, B. Y. (2019). The 

effectiveness of extensive reading approach to 

improve students’ reading 

comprehension. International Journal of Language 

Education. https://www.academia.edu/85191398/Th

e_Effectiveness_of_Extensive_Reading_Approach_

to_Improve_Students_Reading_Comprehension 

[104] Wong, L. H., & Lee, M. K. O. (2018). Digital IPA 

tools and pronunciation in oral reading. Computers 

& Education, 126, 1–

13. https://www.sciencedirect.com/science/article/p

ii/S0360131518301575 

[105] Wu, Y., Huang, X., & Li, Y. (2023). Enhancing 

oral communication through Reader’s Theater: A 

classroom-based study. Asia-Pacific Journal of 

Second and Foreign Language Education, 8(1), 1–

16. https://www.tandfonline.com/doi/full/10.1080/1

9463014.2023.2174720 

[106] Xu, H., & Liu, J. (2022). Reducing fossilized 

pronunciation errors through IPA-based 

training. System, 105, 

102738. https://www.sciencedirect.com/science/arti

cle/pii/S0346251X22000238 

[107] Yılmaz, M. (2022). The effect of the Reader’s 

Theater on reading fluency and reading 

comprehension. Journal of Education and Future, 

22, 1–9. 

https://dergipark.org.tr/en/pub/jef/issue/72975/9306

48 

[108] Young, C., & Rasinski, T. (2019). Readers’ Theater 

as a strategy to improve oral reading 

fluency. Journal of Literacy Research, 51(2), 205-

223. https://doi.org/10.1177/1086296X19834567 

[109] Young, C., & Rasinski, T. (2021). Reader’s 

Theater: A path to fluency and expression. Journal 

of Adolescent & Adult Literacy, 64(6), 621–

629. https://doi.org/10.1080/19388071.2021.19048

07 

[110] Zeng, Y., & Liu, Y. (2021). Relevance strategy in 

reading and reading instruction. Humanities and 

Social Sciences, 9(2), 32. 

https://doi.org/10.11648/j.hss.20210902.11 

[111] Zhang, L., & Yin, B. (2019). IPA transcription and 

oral reading fluency in EFL learners. Cogent 

Education, 6(1), 

1614926. https://www.tandfonline.com/doi/abs/10.

1080/2331186X.2019.1614926 

[112] Zutell, J., & Rasinski, T. V. (1991). Training 

teachers to attend to their students’ oral reading 

fluency. Theory Into Practice, 30(3), 211–217. 

https://doi.org/10.1080/00405849109543502 

 

https://dx.doi.org/10.22161/ijels.103.65
https://cdr.lib.unc.edu/downloads/k0698f154
https://doi.org/10.5281/zenodo.13345638
https://eric.ed.gov/?id=ED506183
https://www.tandfonline.com/doi/abs/10.1080/09588221.2020.1868527
https://www.tandfonline.com/doi/abs/10.1080/09588221.2020.1868527
https://doi.org/10.1177/1086296X20912345
https://repositorio.utad.pt/handle/10348/7037
https://repositorio.utad.pt/handle/10348/7037
https://doi.org/10.1111/ldrp.12164
https://www.academia.edu/85191398/The_Effectiveness_of_Extensive_Reading_Approach_to_Improve_Students_Reading_Comprehension
https://www.academia.edu/85191398/The_Effectiveness_of_Extensive_Reading_Approach_to_Improve_Students_Reading_Comprehension
https://www.academia.edu/85191398/The_Effectiveness_of_Extensive_Reading_Approach_to_Improve_Students_Reading_Comprehension
https://www.sciencedirect.com/science/article/pii/S0360131518301575
https://www.sciencedirect.com/science/article/pii/S0360131518301575
https://www.tandfonline.com/doi/full/10.1080/19463014.2023.2174720
https://www.tandfonline.com/doi/full/10.1080/19463014.2023.2174720
https://www.sciencedirect.com/science/article/pii/S0346251X22000238
https://www.sciencedirect.com/science/article/pii/S0346251X22000238
https://dergipark.org.tr/en/pub/jef/issue/72975/930648
https://dergipark.org.tr/en/pub/jef/issue/72975/930648
https://doi.org/10.1177/1086296X19834567
https://doi.org/10.1080/19388071.2021.1904807
https://doi.org/10.1080/19388071.2021.1904807
https://www.tandfonline.com/doi/abs/10.1080/2331186X.2019.1614926
https://www.tandfonline.com/doi/abs/10.1080/2331186X.2019.1614926

